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Positive Behavior Intervention Plan
When a student has a SERIOUS behavior problem
BEHAVIOR (BSP) DESK REFERENCE SECTION 4
	1.  The behavior impeding learning is:  (Check one box only)

 FORMCHECKBOX 
 Off task



 FORMCHECKBOX 
 Poor attendance


 
 FORMCHECKBOX 
 Inappropriate sexual behavior
 FORMCHECKBOX 
 Talks out
 FORMCHECKBOX 
 Does not complete assignments
 FORMCHECKBOX 
 Does not begin assignments

 FORMCHECKBOX 
 Profanity



 FORMCHECKBOX 
 Verbal threats
 FORMCHECKBOX 
 Escalating aggression pattern
 FORMCHECKBOX 
 Poor organization & planning

 FORMCHECKBOX 
 Disrupts others learning

 FORMCHECKBOX 
 Screams
 FORMCHECKBOX 
 Swearing at teachers

 FORMCHECKBOX 
 Outbursts/rage/explosive reactions

 FORMCHECKBOX 
 Self-stimulatory behaviors

 FORMCHECKBOX 
 Inappropriate play
 FORMCHECKBOX 
 Leaves without permission

 FORMCHECKBOX 
 Upset with routine changes


 FORMCHECKBOX 
 Difficulty with peer interaction

 FORMCHECKBOX 
 Other:       
Describe specific observable/measurable details:         


	2.  It impedes learning because:

 FORMCHECKBOX 
 Unavailable for instruction

 FORMCHECKBOX 
 Reduced skills learning


 FORMCHECKBOX 
 Instruction time lost

 FORMCHECKBOX 
 Disrupts others
 FORMCHECKBOX 
 Lack of work production

 FORMCHECKBOX 
 Negative interaction with peers

 FORMCHECKBOX 
 Requires full adult attention
 FORMCHECKBOX 
 Reduced productivity
 FORMCHECKBOX 
 Requires activities/Class instruction to stop




 FORMCHECKBOX 
 Other:       


	3.  The need for a Behavior Support Plan (BSP)

 FORMCHECKBOX 
 Early stage intervention                                                   FORMCHECKBOX 
 Moderate
	 FORMCHECKBOX 
 Serious                                                                                       FORMCHECKBOX 
 Extreme

(Functional Analysis Assessment Required)           See School Psychologist


	4.  Frequency or intensity or duration of behavior:       
 FORMCHECKBOX 
 Reported by:                            and/or                Observed by:         


	PREVENTION PART 1:  ENVIRONMENT FACTORS & NECESSARY CHANGES (BSP DESK REFERENCE SECTION 5)

Observation & Analysis (Line 6 links to Line 5)
Intervention (Line 7 links to Line 5 & 6) 


	5.  Situations in which the behavior is likely to occur (Predictors/Triggers):  (Check all that apply)

 FORMCHECKBOX 
 Over or under stimulation


 FORMCHECKBOX 
 Noise



 FORMCHECKBOX 
 Crowding


 FORMCHECKBOX 
 Temperature
 FORMCHECKBOX 
 Work space




 FORMCHECKBOX 
 Group size



 FORMCHECKBOX 
 Substitute teacher

 FORMCHECKBOX 
 People present or absent

 FORMCHECKBOX 
 Interaction patterns


 FORMCHECKBOX 
 Absence of visual schedule

 FORMCHECKBOX 
 Disruption in routines
 FORMCHECKBOX 
 Time of day

 FORMCHECKBOX 
 Configuration of furniture


 FORMCHECKBOX 
 Frequency of participation

 FORMCHECKBOX 
 Peer conflict

 FORMCHECKBOX 
 Lack of predictability
 FORMCHECKBOX 
 Unstructured time



 FORMCHECKBOX 
 Verbal directives


 FORMCHECKBOX 
 Internal physical/emotional state
 FORMCHECKBOX 
 Work level higher than student’s

 FORMCHECKBOX 
 Work level lower than student’s





 FORMCHECKBOX 
 Other:       

Describe all the checked observable/measurable details:       






	6.  What prompts the student to use the problem behavior?
Present in the environment that prompts the student to use behavior:

 FORMCHECKBOX 
 Classroom seating arrangement

 FORMCHECKBOX 
 Noise levels in classroom

 FORMCHECKBOX 
 Interaction in classroom
 FORMCHECKBOX 
 Size of desk
 FORMCHECKBOX 
 Inappropriate materials


 FORMCHECKBOX 
 Peer status gained for misbehavior




 FORMCHECKBOX 
 Other:       




Missing in the environment that prompts the student to use behavior:

 FORMCHECKBOX 
 Conflict negotiations/resolution skills
 FORMCHECKBOX 
 Schedule



 FORMCHECKBOX 
 Transition skills

 FORMCHECKBOX 
 Re-teaching
 FORMCHECKBOX 
 Effective communication with peers
 FORMCHECKBOX 
 Task structuring


 FORMCHECKBOX 
 Social-skills instruction
 FORMCHECKBOX 
 Mentor relationship
 FORMCHECKBOX 
 Communication system


 FORMCHECKBOX 
 Positive reassurance

 FORMCHECKBOX 
 Rules/expectations/consequences not clear
 FORMCHECKBOX 
 Other:       


	Remove student’s need to use the problem behavior
7.  What environmental changes, structure and supports are needed to remove the student’s need to use this behavior?  (Changes in Time, Space, Materials and Interactions to remove likelihood of behavior)  (Check all that apply)
Time Changes:


 FORMCHECKBOX 
 Give more time on tasks


 FORMCHECKBOX 
 Allow completion in parts


 FORMCHECKBOX 
 Teach a closure system




 FORMCHECKBOX 
 Signal transition



 FORMCHECKBOX 
 Provide a break



 FORMCHECKBOX 
 Give less time on tasks

Space Changes:

 FORMCHECKBOX 
 Sit near the front



 FORMCHECKBOX 
 Different work area


 FORMCHECKBOX 
 Study carrels




 FORMCHECKBOX 
 Personal space



 FORMCHECKBOX 
 Sit near assigned support buddy

Material Changes:

 FORMCHECKBOX 
 Accommodated work


 FORMCHECKBOX 
 Hands-on learning



 FORMCHECKBOX 
 Tasks organized





 FORMCHECKBOX 
 High interest materials


 FORMCHECKBOX 
 Notebook organizer


 FORMCHECKBOX 
 Enlarged print





 FORMCHECKBOX 
 Provide pictures for communicating needs and wants

Interactions:


 FORMCHECKBOX 
 Use specific supportive words

 FORMCHECKBOX 
 Cue the student



 FORMCHECKBOX 
 Model





 FORMCHECKBOX 
 Verbally praise student


 FORMCHECKBOX 
 Praise successes



 FORMCHECKBOX 
 Peer models





 FORMCHECKBOX 
 Going to alternate class


 FORMCHECKBOX 
 Use calm language





 FORMCHECKBOX 
 Use specific support communications





 FORMCHECKBOX 
 Provide better individual engagement through partial participation in whole class activities
Who will establish?             Who will monitor?             Frequency?       


	ALTERNATIVES PART II:  FUNCTIONAL FACTORS & NEW BEHAVIORS TO TEACH & SUPPORT
(BSP DESK REFERENCE SECTION 6 FOR LINES 8 & 9)  (BSP DESK REFERENCE SECTION 7 FOR LINES 10 & 11)
Observation & Analysis (Line 8 links to Line 5 & Line 9 links to Line 8)

Intervention (Line 10 links to Line 9)  Intervention (Line 11 links to Line 9)


	8.  Team believes the behavior occurs because:  (Function of behavior in terms of getting, protesting, or avoiding something)
To Get:
 FORMCHECKBOX 
 Sensory input
 FORMCHECKBOX 
 Attention (peer)
 FORMCHECKBOX 
 Attention (staff)
 FORMCHECKBOX 
 Tangible (desired item)
 FORMCHECKBOX 
 Tangible (desired activity)


 FORMCHECKBOX 
 Other:       




To Reject (Escape/Protest/Avoid):



 FORMCHECKBOX 
 Escape or avoid task

 FORMCHECKBOX 
 Escape an environment

 FORMCHECKBOX 
 Protest past actions of peers



 FORMCHECKBOX 
 Escape or avoid specific people or activities



 FORMCHECKBOX 
 Other:       


 FORMCHECKBOX 
 Avoid or protest a request or demand




 FORMCHECKBOX 
 Other:  
Describe:       


	Accept a replacement behavior that meets same need

9.  What team believes the student should do to escape, protest, or avoid or to get his/her need met in an acceptable way.

                                            (Functionally Equivalent Replacement Behavior – FERB Goal)

Describe what you are going to teach them to get his/her needs met:       


	10.  What teaching strategies/necessary curriculum/materials are needed?

 FORMCHECKBOX 
 Better communication skills


 FORMCHECKBOX 
 Anger management




 FORMCHECKBOX 
 Communication system

 FORMCHECKBOX 
 Following schedules



 FORMCHECKBOX 
 Learning new social skills



 FORMCHECKBOX 
 Staff-management system

 FORMCHECKBOX 
 Learning new scripts



 FORMCHECKBOX 
 Learning to use conflict resolution


 FORMCHECKBOX 
 Learning how to negotiate

 FORMCHECKBOX 
 Learning structured choice



 FORMCHECKBOX 
 Cueing/shaping/modeling/fading


 FORMCHECKBOX 
 Role-play techniques
 FORMCHECKBOX 
 Teach organization skills



 FORMCHECKBOX 
 Access to adult mentor



 FORMCHECKBOX 
 Coping strategies

 FORMCHECKBOX 
 Other:       

Describe strategies checked:       
Who will establish:             Who will monitor?             Frequency?        






	11.  What are reinforcement procedures to use for establishing, maintaining and generalizing the replacement behavior(s)?  (Selection of reinforcer based on student preferences)
Physical:

 FORMCHECKBOX 
 High Fives


 FORMCHECKBOX 
 Smiles


 FORMCHECKBOX 
 Handshakes


 FORMCHECKBOX 
 Pat on back

Contingent:

 FORMCHECKBOX 
 Time on computer

 FORMCHECKBOX 
 Free time


 FORMCHECKBOX 
 Listen to music


 FORMCHECKBOX 
 Preferred activity

Tangibles:

 FORMCHECKBOX 
 Certificate sent home
 FORMCHECKBOX 
 Positive phone call or notes home

Tokens and Points:
 FORMCHECKBOX 
 Tokens


 FORMCHECKBOX 
 Points

Privileges:

 FORMCHECKBOX 
 Exempt assignments
 FORMCHECKBOX 
 Extra test points

 FORMCHECKBOX 
 Seating location
Verbal:

 FORMCHECKBOX 
 Use specific praises

 FORMCHECKBOX 
 Peer recognition

 FORMCHECKBOX 
 Recognition of student’s strengths/talents

Time:
  

 FORMCHECKBOX 
 Absence of behavior for class period or specified amount of time
Other:


 FORMCHECKBOX 
       

Selection of reinforcer based on:       
 FORMCHECKBOX 
 Reinforcer for using replacement behavior                                                                           FORMCHECKBOX 
 Reinforcer for general increases in positive behaviors Documentation by whom?       

               Frequency?       


	EFFECTIVE REACTION PART III:  REACTIVE STRATEGIES (BSP DESK REFERENCE SECTION 8)


	12.  What strategies will be employed if the problem behavior occurs again?


	a.  What are you going to say or do to prompt student to switch to the replacement behavior?       


	b.  Describe how staff should handle the problem behavior if it occurs again:         


	c.  Who will have positive discussions with student after behavior ends?       


	d.  Any necessary further classroom or school consequences?       


	OUTCOME PART IV:  BEHAVIORAL GOALS (BSP DESK REFERENCE SECTION 9)


	13.  Behavioral Goal(s)   (Required: Functionally Equivalent Replacement Behavior (FERB) Goal - To meet the function of the behavior-From Line 9)
By when

Who

Will do x behavior

For the purpose of y

Instead of z behavior

Under specific conditions

At what level of proficiency

As measured by whom and how

     
     
     
     
     
     
     
     
Required:  Increase positive behavior or decrease the behavior impeding learning (From Line 1)

By when

Who

Will do what, or will NOT do what

At what level of proficiency

Under what conditions

Measured by whom and how

     
     
     
     
     
     
The above behavioral goal(s) are to:         FORMCHECKBOX 
 Increase use of replacement behavior and may also include:
 FORMCHECKBOX 
 Reduce frequency of problem behavior                                   FORMCHECKBOX 
 Develop new general skills that remove student’s need to use the problem behavior


	OBSERVATION & ANALYSIS CONCLUSION


Are curriculum accommodations or modifications also necessary?




 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No
Are environmental supports/changes necessary?






 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

Is reinforcement of replacement behavior alone enough (no new teaching is necessary)?

 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

Are both teaching of new replacement behavior AND reinforcement needed?


 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

This BSP to be coordinated with other agencies service plans?




 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

Person responsible for contact between agencies?






 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	COMMUNICATION PART V:  COMMUNICATION PROVISIONS (BSP DESK REFERENCE SECTION 10)


	14.  Manner and content of communication

Who?

Under what condition(s)?

Delivery manner?
Expected frequency?

Content?

How will this be two-way communication?

     
     
     
     
     
     
Who?

Under what condition(s)?

Delivery manner?

Expected frequency?

Content?

How will this be two-way communication?

     
     
     
     
     
     
Who?

Under what condition(s)?

Delivery manner?

Expected frequency?

Content?

How will this be two-way communication?

     
     
     
     
     
     



	PARTICIPANTS PART VI:  PARTICIPANTS IN PLAN DEVELOPMENT


	 FORMCHECKBOX 
 Student:

	 FORMCHECKBOX 
 Parent/Guardian:

	 FORMCHECKBOX 
 Parent/Guardian:

	 FORMCHECKBOX 
 Teacher:

	 FORMCHECKBOX 
 Teacher:

	 FORMCHECKBOX 
 Teacher:

	 FORMCHECKBOX 
 Administrator:

	 FORMCHECKBOX 
 Other: 

	 FORMCHECKBOX 
 Other:
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