
Tenth Grade Summer Assignment (2020) 

 

Materials: Wuthering Heights by Emily Bronte. Students may either use the following free 
source to download an ebook copy, read on-line, or purchase the novel themselves. The novel 
can be found at: https://www.gutenberg.org/ebooks/768  

Notebook for keeping track of definitions, characters, plot, themes and literary devices.  

Other Resources: 
http://academic.brooklyn.cuny.edu/english/melani/novel_19c/wuthering/romantic.html 

https://www.wuthering-heights.co.uk/wh/index.php 

 

Purpose: Students will explore the Romanticism Era of Literature and its ideals while examining how 
these elements are applied within the novel. Students will also trace the impact that one generation 
may have on another. They will explore the role of women in nineteenth-century England in regard to 
their social and legal rights and responsibilities. They will explore the use of sarcasm, metaphor, and foils 
in a novel. 

Notebook Set up: Digital or Physical.  

A. Title Page: 
1. Name 
2. Teacher 
3. Subject 

 

B. Definitions: 
1. Foil  
2. Symbol 
3. Foreshadowing 
4. Romanticism 
5. Unreliable Narrator 
6. Metaphor 
7. Sarcasm 

 
C. Examples of each definition found in the novel: 

Cite term/device. “Quote from the novel” (page number). Explain how it demonstrates an 
example or supports the term.  
 

D. Characters 
1. Name and description of every major character as well as state their relationship to other 

characters in the novel. 
 

https://www.gutenberg.org/ebooks/768
http://academic.brooklyn.cuny.edu/english/melani/novel_19c/wuthering/romantic.html
https://www.wuthering-heights.co.uk/wh/index.php


E. Family/Generations Relationships  
1. Trace the connections between the family at Wuthering Heights and between that of 

Thrushcross Grange and discuss the impact one generation has on the next. 
2. Provide “Quote from the novel” (page number). Explain the connections and impact on each 

family/generation. 
F. Research. 

1. The role of women in nineteenth-century England in regard to their social and legal rights 
and responsibilities. http://www.vam.ac.uk/content/articles/g/gender-ideology-and-
separate-spheres-19th-century/ 

2. Examples found in the novel. 
 

G. Themes 
Choose a theme from the list and write an essay exploring how Bronte develops these themes 
through plot and character. Make sure to cite the examples from the text as you have done in 
the previous steps.  
 
Possible themes: Revenge, Social Class, Nature vs Civilization 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.vam.ac.uk/content/articles/g/gender-ideology-and-separate-spheres-19th-century/
http://www.vam.ac.uk/content/articles/g/gender-ideology-and-separate-spheres-19th-century/


 

Name: _________________________________  Date: 
_______________________________   Mods: ___________ 

Wuthering Heights Essay Scoring Rubric 

SKILL 
AREA 

6 – 95-100% 
Responses at this 

level: 

5 – 85% 
Responses at 

this level: 

4 – 75% 
Responses at 

this level: 

3 – 65% 
Responses at 

this level: 

2 – 55% 
Responses at 

this level: 

1 – 45% 
Responses at 

this level: 
Meaning: the 
extent to 
which the 
writing 
exhibits sound 
understanding, 
interpretation, 
and/or 
analysis of the 
writing task 
and text(s) 

• convey an 
accurate and in-
depth 
understanding 
of the topic, 
audience, and 
purpose for the 
writing task 
• offer 
insightful 
interpretations 
of the text with 
analysis that 
goes well 
beyond a literal 
level 

• convey an 
accurate and 
complete 
understanding 
of the topic, 
audience, and 
purpose for the 
writing task 
• offer clear 
and explicit 
interpretations 
of the text with 
analysis that 
goes beyond a 
literal level 

• convey an 
accurate 
(although 
somewhat 
basic) 
understanding 
of the topic, 
audience, and 
purpose for the 
writing task 
• offer 
partially 
explained 
and/or 
somewhat 
literal 
interpretations 
of the text, 
with some 
analysis 

• convey a 
partly accurate 
understanding 
of the topic, 
audience, and 
purpose of the  
writing task 
• offer few or 
superficial 
interpretations 
of the text with 
a tendency to 
retell instead of 
analyze 

• convey a 
confused or 
largely 
inaccurate 
understanding 
of the topic, 
audience, and 
purpose for the 
writing task 
• offer unclear 
interpretations 
of the text and 
no attempt to 
analyze 

• provide no 
evidence of 
understanding 
the writing 
task or topic 
• make no 
interpretations 
of the text 

Development:  
the extent to 
which ideas 
are elaborated 
using specific 
and relevant 
details and/or 
evidence to 
support the 
thesis, 
properly 
utilizing MLA 
in-text 
citations 

• develop ideas 
clearly and 
fully, 
effectively 
integrating and 
elaborating on 
specific textual 
evidence  
• reveal a 
thorough and 
insightful 
understanding 
of the author’s 
use of literary 
elements and 
techniques 

• develop ideas 
clearly and 
consistently, 
incorporating 
and explaining 
specific textual 
evidence 
• reveal an 
understanding  
of the author’s 
use of literary 
elements and 
techniques 

• develop 
some ideas 
more fully 
than others, 
using relevant 
textual 
evidence  
• reveal an 
implicit 
understanding 
of the author’s 
use of literary 
elements and 
techniques 

• develop ideas 
briefly or 
partially, using 
some textual 
evidence but 
without much 
elaboration 
• reveal a 
vague or 
limited 
understanding 
of the author’s 
use of literary 
elements and 
techniques 

• attempt to 
offer some 
development 
of ideas, but 
textual 
evidence is 
vague, 
irrelevant, 
repetitive, or 
unjustified 
• reveal a 
confused  
understanding 
of the author’s 
use of literary 
elements and 
techniques 

• completely 
lack 
development 
and do not 
include textual 
evidence 
• reveal no 
awareness or 
understanding 
of the author’s 
use of literary 
elements and 
techniques 

Organization: 
the extent to 
which the 
writing 
establishes a 
clear thesis 
and maintains 
direction, 
focus, and 
coherence 

• skillfully 
establish and 
maintain 
consistent focus 
on a clear and 
compelling 
thesis  
• exhibit logical 
and coherent 
structure with 
claims, 
evidence, and 
interpretations 

• effectively 
establish and 
maintain 
consistent 
focus on a clear 
thesis 
• exhibit a 
logical 
sequence of 
claims, 
evidence, and 
interpretations 
to support the 

• establish and 
maintain focus 
on a clear 
thesis 
• exhibit a 
logical 
sequence of 
claims, 
evidence, and 
interpretations, 
but ideas 
within 
paragraphs 

• establish but 
fail to 
consistently 
maintain focus 
on a basic 
thesis 
• exhibit a 
basic structure 
but lack the 
coherence of 
consistent 
claims, 

• establish a 
confused or 
irrelevant 
thesis and fail 
to maintain 
focus 
• exhibit an 
attempt to 
organize ideas 
into a 
beginning, 
middle, and 

• fail to 
include a 
thesis or 
maintain focus 
• complete 
lack of 
organization 
and coherence 
• make no 
attempt to use 
transition 
words or 
phrases   



 

that 
convincingly 
support the 
thesis 
• make skillful 
use of transition 
words and 
phrases 

thesis and 
effectively 
used transitions 
• make 
effective use of 
transition 
words and 
phrases 

may be 
inconsistently 
organized 
• make some 
attempt to use 
basic transition 
words and 
phrases 

evidence, and 
interpretations 
• make an 
inconsistent 
attempt to use 
some basic 
transition 
words or 
phrases 

end, but lack 
coherence 
• make little 
attempt to use 
transition 
words and 
phrases 
 

Language:  
the extent to 
which the 
writing reveals 
an awareness 
of audience 
and purpose 
through word 
choice and 
sentence 
variety 

• are 
stylistically 
sophisticated, 
using language 
that is precise 
and engaging, 
with notable 
sense of voice 
and awareness 
of audience and 
purpose 
• effectively 
incorporate a 
range of varied 
sentence 
patterns to 
reveal syntactic 
fluency  

• use language 
that is fluent 
and original, 
with evident 
awareness of 
audience and 
purpose 
• incorporate 
varied sentence 
patterns that 
reveal an 
awareness of 
different 
syntactic 
structures 

• use 
appropriate 
language, with 
some 
awareness of 
audience and 
purpose 
• make some 
attempt to 
include 
different 
sentence 
patterns, but 
with awkward 
or uneven 
success  

• rely on basic 
vocabulary, 
with little 
awareness of 
audience or 
purpose 
• reveal a 
limited 
awareness of 
how to vary 
sentence 
patterns and 
rely on a 
limited range 
of syntactic 
structures 

• use language 
that is 
imprecise or 
unsuitable for 
the audience or 
purpose 
• reveal a 
confused 
understanding 
of how to 
write in 
complete 
sentences and 
little or no 
ability to vary 
sentence 
patterns 

• use language 
that is 
incoherent or 
inappropriate 
• include a 
preponderance 
of sentence 
fragments and 
run-ons that 
significantly 
hinder 
comprehension   

Conventions:  
the extent to 
which the 
writing 
exhibits 
conventional 
spelling, 
punctuation, 
paragraphing, 
capitalization, 
and grammar 

• demonstrate 
control of the 
conventions 
with essentially 
no errors, even 
with 
sophisticated 
language  
 
 
 

 

• demonstrate 
control of the 
conventions, 
exhibiting 
occasional 
errors only 
when using 
sophisticated 
language (e.g., 
punctuation of 
complex 
sentences) 
 

 

• demonstrate 
partial control, 
exhibiting 
occasional 
errors that do 
not hinder 
comprehension 
(e.g., incorrect 
use of 
homonyms) 
 

 

• demonstrate 
emerging 
control, 
exhibiting 
frequent errors 
that somewhat 
hinder 
comprehension 
(e.g., 
agreement of 
pronouns and 
antecedents; 
spelling of 
basic words) 

 

• demonstrate 
lack of control, 
exhibiting 
frequent errors 
that make 
comprehension 
difficult (e.g., 
subject verb 
agreement; use 
of slang) 
 

 

• illegible or 
unrecognizable 
as literate 
English  
 
 
 
 

 

 
 
 
 
 
 
 
 
 
  

  
 

 



 

 

  

 

 

 

 

 

  


